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Student centered learning promotes higher achievement through relationships, curriculum, and character development.

Relationships

Hopefully, you noticed relationships and collaboration being a key component of what makes the Recycled Orchestra

work. Relationships and collaboration are key to making our school work. Tribes is that process to continue this

work. Research shows that if a school is a caring community of learners in which there is an evident bond connecting

the students, the staff, and the school then student achievement will thrive. Dr. Sharon Rallis, professor at UMass-

Amherst, argues that “teachers in student-centered schools--learn who their students are; they ask what talents and life

experiences each child brings and what each child needs. Moreover, if a child does not meet a standard, the child is not

dismissed as a failure; rather the teacher considers what can be done to enable this child to learn” (226). When we

know who students are as individuals and learners, then we can better meet the needs of the child by working with him

and his family to ensure academic and social success. Suggested by the Stanford Center for Opportunity in Education,

schools must provide a set of personalized practices such as a culture of celebration of student work and achievement,

student voice and leadership opportunities, and open connections to parents and community at large with the

expectation that teachers facilitate these relationship building opportunities (Friedlaender). These authentic

relationships and modes of collaboration were quite evident in the success of the Paraguayan orchestra.

Curriculum

Another crucial component of schooling is the curriculum. Critical thinking and creativity must be supported through

the activities and content delivered. We have to fully commit to providing our students with a rich and challenging

curriculum to ensure they are prepared for life post-graduation. In a recent survey conducted with the class of 2015

graduates, only 50 % of respondents said that they felt they were fully prepared to meet the demands and challenges of

university and the 21st century workforce. If only half of our most recent graduating class feel BBS fully prepared them

to be critical thinkers using creative approaches to solve problems then we have to take on this task to fill this gap. The

tribes process will assist BBS in closing this gap. Coming from a constructivist standpoint, or a theory where learning is

an active process in which learners construct new ideas/concepts based on prior knowledge, many educators argue

that “that students learn by doing, and they are the most engaged when they are doing. The goal here is for students to

have the ability to think critically, and communicate clearly, with an advanced level of preparedness of the academic and

career paths that await them…” (McKenna). The ultimate goal is to have students “approach group work, *with+ the

teacher functioning as a master learner and resource. Group members function as a community and jointly create their

own unique solutions to problems” (Weimer). Just like the students and community members supporting the Recycled

Orchestra, we have to push our students to be creative with their thinking. More importantly we have to provide them

with the time and opportunity to demonstrate their thinking and understanding in this manner.

Character Development

The final piece of this student engagement puzzle we would like to offer is character development. Many argue that it is

a family’s job to teach and reinforce morals and ideas, but the school has a hand in this job to prepare a student to be

successful within the larger society. Values such as fairness, respect, and honesty should be a part of your daily work

with the students. Is it a part? Students should be provided with ample opportunities to practice moral behavior

through different activities. Do we allow for this? The old model of the teacher-centered classroom has to move in the

direction of democratic student-centered classrooms where teachers and students hold class meetings to build unity,

establish norms, and solve problems. According to Dr. Jane Tompkins, former professor at University of Illinois-Chicago,

“more and more that what really matters is not so much what we talk about in class as what we do. The classroom is

microcosm of the world; it is the chance we have to practice whatever ideals we cherish” (Weimer). Many of these

positive outcomes point toward discipline and classroom management refocusing on problem-solving rather than

rewards and punishments; just like the real world. We have to allow our students the space to grow, to practice

behaving within the norms of society, and to make mistakes. We have to allow them to build their individual

character. The tribes process will support the students in this endeavor.

Conclusion

Learning involves collaboration within relationships, critical thinking and creativity through a well-developed, student

centered curriculum, and using effective communication to build character. The tribes process will be an essential

element as BBS prepares its students to meet the needs of the 21st century.

ِمذِخ
اٌزؼٍ ُ١اٌّزّؾٛس ؽٛي اٌّزؼٍُ ٠شغغ ػٍ ٝرؾم١ك أػٍ ٝاإلٔغبصاد ف :ٟاٌؼاللبد ،إٌّٙظٚ ،رط٠ٛش اٌشخص١خ
اٌؼاللبد
ٔؤًِ اْ رىٛٔٛا لذ الؽظزُ أْ اٌؼاللبد ٚاٌزؼب ِٓ ْٚاٌؼٕبصش اٌشئ١غ١خ اٌز ٟعؼٍذ األٚسوغزشا رؼًّ.
اٌؼاللبد ٚاٌزؼبّ٘ ْٚب اٌّفزبػ ٌغؼً اٌّذسعخ رٕغؼ فِّٙ ٟزٙبِ .غزّؼبد اٌمجبئً اٌزؼٍّ١خ ٘ ٟاٌؼٍّ١خ اٌزٟ
ّ٠ىٓ ِٓ خالٌٙب االعزّشاس ف٘ ٟزا اٌؼًّ .أظٙشد األثؾبس أٔٗ إرا وبْ اٌّذسعخ رؼًّ وّغزّغ ٌشػب٠خ
اٌّزؼٍّ ٓ١ؽ١ش ٠شىً االٌزضاَ سٚاثظ ٚاضؾخ ث ٓ١اٌطالةٚ ،اٌّٛظفٚ ،ٓ١اٌّذسعخ فئْ اٌزؾص ً١اٌؼٍّٟ
ٌٍطالة ع١ضد٘ش .اٌذوزٛس شبس ْٚساٌ١ظ ،أعزبر ف[ ٟأِٚظ]-أِٙشعذ٠ ،مٛي إْ "اٌّؼٍّ ٓ١ف ٟاٌّذاسط اٌزٟ
رطجك اٌزؼٍ ُ١اٌّزّؾٛس ؽٛي اٌّزؼٍُ ٠ -زؼٍّ ُ٘ ِٓ ْٛطالث٠ , ُٙغؤٌِ ْٛب اٌّٛا٘ت ٚاٌخجشاد اٌؾ١بر١خ اٌزٟ
٠ؾٍّٙب وً طفً ِٚب ٠ؾزبعٗ وً طفً.

ٚػالٚح ػٍ ٝرٌه ،إرا وبْ اٌطفً ال ٠ؾمك اٌّؼب١٠ش اٌّطٍٛثخ  ،ال ٠زُ طشد اٌطفً ٚٚصفٗ ثبٌفبشً ٚثذال ِٓ
رٌه ٠ش ٜاٌّؼٍُ ِب ّ٠ىٓ اٌم١بَ ثٗ ٌزّى٘ ٓ١زا اٌطفً ِٓ اٌزؼٍُ "( .)222ػٕذِب ٔؼشف ِٓ اٌطالة وؤفشاد
ِٚزؼٍّّ٠ ،ٓ١ىٕٕب ثؼذ رٌه رٍج١خ اؽز١بعبر ُٙاٌطفً ثشىً أفضً ِٓ خالي اٌؼًّ ِؼِٚ ُٙغ ػبئٍزٗ ٌضّبْ
إٌغبػ األوبدٚ ّٟ٠االعزّبػ .ٟالزشػ ِشوض (عزبٔفٛسد إل٠غبد فشص ف ٟاٌزؼٍ )ُ١أْ ػٍ ٝاٌّذاسط أْ رٛفش
ِغّٛػخ ِٓ اٌّّبسعبد ِضً  :صمبفخ االؽزفبي ثؤػّبي اٌطالة ٚإٔغبصار ،ُٙصٛد اٌطبٌت ِٙٚبساد اٌم١بدح،
ٚأْ رفزؼ اٌّذسعخ لٕٛاد االرصبالد أل١ٌٚبء األِٛس ٚاٌّغزّغ وىًِ ،غ رٛلغ أْ اٌّؼٍّ٠ ٓ١ؼٍّ ْٛػٍ ٝرغً١ٙ

٘زٖ اٌفشص ٌجٕبء اٌؼاللبد (عزبٔفٛسد)ٚ .وبٔذ ٘زٖ اٌؼاللبد اٌؾم١م١خ ٚٚعبئظ اٌزؼبٚ ْٚاضؾخ عذا فٔ ٟغبػ
األٚسوغزشا ف ٟثبساعٛا.ٞ

المنهاج الدراسي

إٌّٙظ ٘ ٛػٕصش ؽبعُ ف ٟاٌزؼٍ٠ .ُ١غت دػُ اٌزفى١ش إٌبلذ ٚاإلثذاع ِٓ خالي األٔشطخ ٚاٌّؾز .ٜٛػٍٕ١ب
االٌزضاَ اٌىبًِ ثزض٠ٚذ طالثٕب ثّٕٙظ غٍِٕٟٚ ٟء ثبٌزؾذ٠بد ٌضّبْ اعزؼذادُ٘ ٌٍؾ١بح ثؼذ اٌزخشط .أشبسد
ٔزبئظ دساعخ ؽذ٠ضخ أعش٠ذ ِغ فئخ ِٓ خش٠غِ ٟذسعخ اٌج١بْ  ،2012ثؤْ  ٪20فمظ ِٕ ُٙشؼشٚا ثؤٔ ُٙػٍٝ
اعزؼذاد ربَ ٌزٍج١خ ِزطٍجبد ٚرؾذ٠بد اٌغبِؼخ ٚاٌم ٜٛاٌؼبٍِخ .إرا وبْ ٔصف خش٠غِ ٟذسعخ اٌج١بْ ٠ش ْٚثؤٔٗ
رُ إػذادُ٘ ٌٍزفى١ش إٌبلذ ثبعزخذاَ األعبٌ١ت اإلثذاػ١خ ف ٟؽً اٌّشىالد إرا ػٍٕ١ب األخز ثؼ ٓ١االػزجبس رٌٟٛ
ِّٙخ ًِء ٘زٖ اٌفغٛح .وٍٕب صمخ ثئْ رطج١ك ِغزّؼبد اٌمجبئً اٌزؼٍّّ١خ عٛف ٠غبُ٘ ف ٟعذ ٘زٖ اٌفغٛح.

إعزٕبداً إٌٚ ٝعٙخ إٌظش اٌجٕبءح ،أ ٚإٌظش٠خ اٌز ٟرٕبد ٞثؤْ ٠م َٛاٌّزؼٍّ ْٛثجٕبء أفىبس عذ٠ذح  /اٌّفبُ٘١
اٌمبئّخ ػٍ ٝاٌّؼشفخ اٌغبثمخ٠ ،ش ٜاٌؼذ٠ذ ِٓ اٌّشث ٓ١ثؤْ "اٌطالة ٠زؼٍّ ْٛثبٌّّبسعخ٠ٚ ،ى ْٛرفبػٍ ُٙأفضً
ػٕذِب ٠م ِْٛٛثبألِش ثؤٔفغ.ُٙ
٠مٛي "ِبوٕ١ب" اٌٙذف ٘ ٛإػذاد اٌطالة ٌٍزفى١ش إٌبلذٚ ،اٌزٛاصً ثشىً ٚاضؼِ ،غ ِغزِ ٜٛزمذَ ِٓ
االعزؼذاد ٌٍّغبساد األوبد١ّ٠خ ٚاٌّ١ٕٙخ اٌز ٟرٕزظشُ٘ ....
أِب " ّ٠ٚش" ٠ش ٜثؤْ اٌٙذف إٌٙبئ ٛ٘ ٟاٌؼًّ اٌغّبػٌٍ ٟطالة ثئششاف اٌّؼٍُ ٚاٌز٠ ٞؼذ ِشعؼب ً ٌ ُٙثؾ١ش
٠ؼًّ أػضبء اٌّغّٛػخ وّغزّغ ٌٍؼًّ ِؼب ػٍ ٝإ٠غبد ؽٍٛي ِزّ١ضح ٌٍّشبوً ".

ػٍٕ١ب ؽش طالثٕب ػٍ ٝاإلثذاع رّبِب ً وّب شب٘ذٔب ا ْ٢ف ٟاٌف١ذ ٛ٠اٌطالة ٚأفشاد اٌّغزّغ اٌز ٓ٠لبِٛا ثصٕغ
ا٢الد اٌّٛع١م١خ ِٓ خالي إػبدح رذ٠ٚش اٌمّبِخ .األُ٘ ِٓ رٌه ػٍٕ١ب أْ ٔٛفش ٌطالثٕب اٌٛلذ ٚاٌفشصخ ٌٍزؼج١ش
ػٓ أفىبسُ٘.

تطوير الشخصية

اٌغضء األخ١ش ٚاٌّشرجظ ثزفبػً اٌطالة ٘ ٛرطٛس شخص١بر٠ .ُٙمٛي اٌىض١ش ْٚثؤْ اٌّغؤ١ٌٚخ األوجش رمغ فٛق
وبً٘ اٌؼبئٍخ ٌزؼٍٚ ُ١رؼض٠ض األخالق ٚاألفىبسٌٚ ،ىٓ ٌٍّذسعخ دٚس ف٘ ٟزا األِشإلػذاد اٌطبٌت ٌ١ىٔ ْٛبعؾب
ف ٟاٌّغزّغ .
إْ اٌؼذاٌخ ٚاالؽزشاَ ٚاٌصذق أخالل١بد ٠غت أْ رى ْٛعضءا ِٓ اٌؼًّ اٌِ ِٟٛ١غ اٌطالة ٟ٘ ً٘ .وزٌه؟
ٕ٠جغ ٟرمذ ُ٠فشص ٚافشح ٌٍطالة ٌّّبسعخ اٌغٍٛن األخالل ِٓ ٟخالي األٔشطخ اٌّخزٍفخٔ ً٘ .ز١ؼ ٌ٘ ُٙزٖ
اٌفشصخ؟ إٌّٛرط اٌمذ ِٓ ُ٠اٌفصٛي اٌذساع١خ ٚاٌز ٟرشوض ػٍ ٝاٌّؼٍُ ٠غت أْ رزغ١ش ٚرزؾٛي ثبرغبٖ اٌفصٛي
اٌذساع١خ اٌز ٟرزّؾٛس ؽٛي اٌطبٌت ؽ١ش ٠ؼًّ اٌّؼٍّٚ ْٛاٌطالة ِؼب ً ٌجٕبء ٚؽذح ِزىبٍِخٚٚ ،ضغ اٌّؼب١٠ش،
ٚؽً اٌّشبوًٚ .فمب ٌٍذوزٛس ع ٓ١رِٛجىٕ١ض ،أعزبر عبثك ف ٟعبِؼخ إٌ ٕٞٛ١ف ٟش١ىبغِ " ،ٛب  ُٙ٠ؽمب ٘١ٌ ٛظ
ِب ٔم ٌٗٛف ٟاٌصف ،ثً ِب ٔم َٛثٗ"٠ .مٛي ١ّ٠ٚش "إْ اٌفصٛي اٌذساع١خ ِب ٘ ٟإال صٛسح ِصغشح ػٓ اٌؼبٌُ،
 ٟ٘ٚفشصخ ٌّّبسعخ اٌ ُّضً اٌزٔ ٟؼزض ثٙب ".

رش١ش اإٌزبئظ اإل٠غبث١خ ٔؾ ٛاٌزشو١ض ػٍ ٝاالٔضجبط ف ٟاٌفصٛي اٌذساع١خ  ٚاإلداسح اٌصف١خ ٌؾً اٌّشبوً ثذال
ِٓ رطج١ك ِجذأ اٌّىبفآد ٚاٌؼمٛثبد .رّبِب ِضً اٌؼبٌُ اٌؾم١م .ٟػٍٕ١ب إػطبء اٌطالة ِغبؽخ ٌٍّٕٚ ٛاٌزطٛس

ٚاٌزؼٍُ ِّٚبسعخ االٔضجبط ضّٓ ِؼب١٠ش اٌّغزّغٚ ،اٌغّبػ ٌ ُٙثبسرىبة األخطبء .إْ ِغزّؼبد اٌمجبئً
اٌزؼٍّّ١خ رذػُ ِؾبٚالرٕب اٌغبدح ٌزطج١ك وً ِب رؾذصٕب ػٕٗ.

خاتمة

ٕ٠ط ٞٛاٌزؼٍُ ػٍ ٝاٌزؼب ْٚف ٟإطبس اٌؼاللبد ٚاٌزفى١ش إٌبلذ  ٚاإلثذاع ِٓ خالي رط٠ٛش اٌزؼٍ ُ١اٌّزؾٛس ؽٛي
اٌّزؼٍُ ثؾ١ش ٠ى ْٛاٌزٛاصً اٌفؼبي ٚعٍ١خ ٌجٕبء اٌشخص١خ .إْ ِغزّؼبد اٌمجبئً اٌزؼٍّّ١خ رؼذ ػٕصشا ٘بِب ً فٟ
ِذسعخ اٌج١بْ إلػذاد اٌطالة ٌزٍج١خ اؽز١بعبد اٌمشْ اي.21
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